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FOREWORD
This report was made possible following the provision of funding to carry out a needs assessment regarding School Counselling in Highland, alongside the ongoing provision of a counselling service to four secondary schools in Inverness.

It was felt to be key to any ongoing development of school counselling in Highland to establish the views of young people and school staff regarding this potential development.  We had learnt much from the introduction of a School Counsellor in 2002 and the benefits of the extension of this service anecdotally were significant.  How we provide, and whether we provide a service across the Highland area was the next question that needed to be addressed.  The PAN Highland School Counselling Steering Group commissioned the services of Donald MacLeod to work alongside Jan Thompson the Inverness based School Counsellor to carry out a needs assessment.  Their findings are enclosed within this report.

It needs to be recognised that the following report is merely a proposal about the type of counselling services that may be required to meet the needs of young people in Highland.  This proposal will hopefully inform service developments within individual schools and more broadly a Highland strategy. 

76 young people have contributed to this report and the project members are grateful for their courage in speaking out about their needs.  It was felt by Donald MacLeod and Jan Thompson that the young people took their opportunity and trusted the project to manage what for them were very important but potentially sensitive issues.  This report therefore has the potential to make for somewhat uncomfortable reading as it highlights young people’s views of the services currently available to them.  This gives us an opportunity to reflect on what we already have in place and to think about ways of improving this in light of the risks that young people have taken to express themselves.  Excluding young peoples views in the frank way that they have been expressed would not feel respectful and therefore we hope that the readers of this report will be able to take young people’s comments in the constructive way that they hoped and intended them to be delivered.

As the steering group reflected on the recommendations within the report regarding the development of a School Counselling Service it was felt important to ensure that the other related findings were also captured.  The related findings are linked to the context in which a School Counsellor may work and are therefore also key to taking any such project forward.  We hope that those potentially taking this project forward in the future will be mindful of the wider environment and context in which the Counsellor works.

This has been a significant opportunity to explore young people’s views within the school environment and to gather information that will shape the potential future development.  We hope that the context of this report will inform managers across Health, Social Services and Education regarding the emotional needs of children within their educational environment.  

Sally Nowell

On behalf of the PAN Highland Steering Group  

EXECUTIVE SUMMARY

1. 
Following the successful introduction of a counselling service in 4 of the secondary schools in Inverness, a reference group was established to design and oversee the conduct of an investigation – undertaken by the authors - into the need for a counselling service in other secondary schools in Highland. This report is the product of that investigation which was based primarily on eliciting and analysing the opinions of staff and pupils – in separate group discussions - in 6 secondary schools of various sizes. (See SECTION 1 for more detail)
2. 
The vast majority of the 76 young people (90% of whom were 5th and 6th year pupils) who contributed to these discussions were of the opinion that they needed access to a quality school counselling service. Pupils explained that they did not see the existing guidance/pupil support service as being geared to meet the need they had for a counselling service which they saw as one that would enable them to deal with major issues affecting their lives. As a consequence they refrain from speaking to existing pupil support staff about many of the difficulties they are experiencing. (SECTION 2)
3. 
The young people said they want to be able to access counselling services which are non-stigmatised, independent of  the school, available at times outside school hours, and are staffed by trained counsellors who will demonstrate to them that they can be fully trusted with the information that they as pupils want to share with them. They also want to be able to self-refer to services. In addition to (and not as a substitute for) one to one counselling services a number of pupils would like to have access to telephone-based and internet-based services. (SECTION 2)
4. 
An overwhelming majority of the 41 staff members – 38 of whom are involved in pupil/support guidance – who participated in discussions, were also of the opinion that a school counselling service was required. In 5 of the 6 schools the staff spoke of a considerable, pent-up demand which they felt required to be addressed with a dedicated service filling existing gaps in service. Pupil support staff explained that they were not trained counsellors, and they also did not have the time to allocate to individual children to work in-depth with them. Their lack of independence from the school was another barrier they identified. Other services they felt also could not meet the need – apart from the Department of Child and Family Psychiatry and there the waiting list was very long. (SECTION 3)

5. 
Staff want to see a regular, reliable and sustainable service staffed by qualified counsellors introduced. They do not want short-term pilots. They want to have a counselling service which works well with the pupil support/ guidance teams. Access to a service available for pupils out of school times was rated as being important. (SECTION 3)
6. 
In our conclusion we say there is an urgent need to establish in Highland secondary schools a high-quality, responsive, regular, reliable and sustainable counselling service available to young people where they are at, in ways with which they are comfortable that enables them to address effectively the problems they are confronting in their lives. A quality counselling service will be geared for the benefit of the young people themselves – and not seen as being primarily existing for the school’s benefit. It will be staffed by high-quality counsellors in whom the young people feel confident that they can place their trust. It will establish and retain the trust of staff especially those involved in pupil support and in school management. Central to this will be a clear understanding – shared by pupils, pupil support staff, school management, and the counsellors – as to standards of confidentiality. An effective service needs to be responsive to where young people are at and therefore it ideally ought to be accessible via various mediums. Consideration ought to be given to enabling pupils to self-refer. (SECTION 4)
SECTION 1: BACKGROUND TO THE INVESTIGATION & THE APPROACHES TAKEN

1.1
Following the successful introduction of a counselling service in 4 of the secondary schools in Inverness, a reference group was established to design and oversee the conduct of an investigation into the need for a counselling service in other secondary schools in Highland. Membership of the Reference Group is as follows: Sally Nowell, Sue Roddick, Margaret Young, and Professor Dave Mearns. 

1.2
The Group and those conducting the study - Jan Thompson who is the Schools Counsellor in these 4 secondary schools in Inverness and Donald Macleod an independent freelance researcher - have been fortunate to have the support, guidance and encouragement of Dave Mearns.  The Counselling Unit, University of Strathclyde which Dave headed has since September 2002 been engaged in the provision of a Counselling in Schools Project in the Greater Glasgow area. Lessons learned from that experience have been invaluable in assisting us in the direction of this piece of work.  An Evaluation Report on the Counselling in Schools Project is available from the Counselling Unit at Strathclyde University (Tel: 0141 950 3359 or Email: counselling.unit@strath.ac.uk) 

1.3
The Study Methodology involved separate focus group discussions with staff and pupils at 6 schools throughout the Highlands. These schools were chosen by the Integration Managers and were designed to constitute a representative sample of Highland secondary schools outside Inverness. The 6 schools ranged considerably in size. 

1.4
We would like to thank the many people who have assisted us in the course of this study by so readily contributing their views in responses to our questions. Without your assistance this report would not have been possible. We would especially like to thank the 76 young people who contributed directly to this investigation through the focus group sessions. The opinions you expressed are invaluable and we hope that we have been able to capture and present them faithfully.
SECTION 2: YOUNG PEOPLE & THEIR PERCEPTION OF THE EXTENT OF THE NEED
Introduction
2.1
In the 6 secondary schools, we met with a total of 76 young people – the majority of whom were pupils in their 5th or 6th years. Typically we met with pupils in ad hoc small groups. In one case we met with members of the School Council. The gender split favoured girls – (42:34). 

2.2
In meeting with the young people we thanked them for agreeing to see us, explained the purpose of our visit, and posed these questions: 

(a) Is there a need for a school-based counselling service and if so, why and to what extent is it needed?

(b) What would be the best ways of providing a counselling service to meet these needs?

2.3
We explained the answers they gave would be treated as confidential in that we would not be feeding privileged information back to their teachers nor would we be identifying who had said what within the report. We assured them that any comments they made would be seen by the readers of this report to have a high value.

2.4
The trust they showed in us as we then discussed the proposal amazed us. Considerable insight was revealed too and as we shall now see, consistent messages throughout the schools came across. 

Is there a Need for a School Counselling Service?
2.5
In asking this question we made it clear that we were asking for their views as to whether pupils generally rather than them specifically would need a service. The vast majority of the responses were unequivocal in their assessment that there exists a definite need for the service:

· “Yes, because people have problems they cannot talk about with anyone else.” 

· “People here don’t show they’ve got a problem but if a counsellor was here all the time they’d be overloaded.”

· “A counsellor would help people to speak out. People hold on to things. Boys especially hold on to their issues.”

· “There’s nothing here if you do want help with your mental health.”

·  “Most people speak to their friends and they cannot help them out with things if they are self-harming or bulimic. I don’t have the training or the skills to help.”

· “It would make a difference for some people.” 
· “Back in 1st and 2nd year I’d have loved to have had someone to go up to and say I can’t cope.” 
· “Quite a few pupils in this school would benefit from it. In 1st and 2nd year I had a lot of problems myself and I never told anyone about it not even my parents. I met one guy who wasn’t around much. It would be different if we had someone once a week.”

· “Everyone would want someone to speak to. You need to have a space where you can rant. Everyone could benefit from a counsellor.”

· “It would relieve pressure from the guidance teachers.” 

2.6
In 3 of the schools in which we met with young people, we asked them at the end of our sessions to rate, out of 10, their perception of the need amongst pupils generally (rather than themselves specifically) for a counselling service in their school. If they rated the need as a 10 it meant that they saw the service as one which ideally would be established the next day. A score of 5 meant that they were indifferent to its emergence. 

NEED FOR THE SERVICES IN SUMMARY: THE VIEWS OF 37 PUPILS

	
	Score
	School 1
	School 2
	 School 3
	 Total Pupils

	It’s needed 

tomorrow
	10
	5
	-
	-
	5

	
	9
	3
	-
	-
	3

	
	8
	2
	2
	8
	12

	
	7
	1
	1
	2
	4

	
	6
	2
	-
	3
	5

	If it’s there OK, 

if not that’s OK
	5
	-
	6
	-
	6

	
	4
	1
	-
	-
	1

	
	3
	-
	-
	-
	-

	
	2
	-
	-
	-
	-

	
	1
	-
	-
	-
	-

	No, definitely 

not needed
	0
	-
	1
	-
	1


2.7
Some 24 out of 37 (almost 2/3rds) rated the need for a service as being a 7 or higher.  Some 12 were relatively indifferent to its arrival in that they rate the need for it as being between 4 and 6. Only 1 young person saw it as being entirely unnecessary.

2.8
It is evident from the above that in School 2 the predominant reaction was one of indifference. That was not because the discussion was flat – far from it; it was in fact very animated. Rather the young people explained that they did not have confidence in the school and stated that the school ought to be addressing immediately pressing problems - especially bullying. The one young person at school 2 who argued a service was definitely not needed explained during the discussion that he had received counselling outside of school and he had thought what he received was “a waste of time”. He said: “She just got me to draw on paper and that was it.” 

Why does the Need exist for a dedicated Counsellor? 
2.9
In exploring the nature of the need, we asked a follow-up question inviting the young people to say why there was a need for a dedicated counsellor. Across the schools there was a remarkable agreement amongst young people that the primary reason was because existing services - principally the guidance/ pupil support services - were not geared to cope with the counselling needs of young people.  

2.10
Having explained to the pupils the nature of the counselling service which exists in the 4 Inverness schools, the young people listening to us were quick to alight on the benefits for them of a confidential relationship with an independent counsellor who was not a member of the school staff. They compared and contrasted this with a description of the way in which many of them felt about their relationship with teachers. 

· “Teachers and adults are seen as formal and not friendly. You need to be friendly.”

·  “Teachers are here to teach us. Teachers have authority over us. Counsellors are here to help us.”

· “You wouldn’t want to tell a teacher. You’d feel awkward.” 
· “Teachers are scared of relationships with pupils especially if you’re a male teacher and as a female pupil you get friendly with a male teacher.” 
2.11
In some of the schools the remarks made were trenchant – especially around the matter of confidentiality in the relationship between pupils and guidance teachers. 

· “Guidance teachers have a big job and there’s the fact it’s not confidential.” 

· “If I have a problem I wouldn’t trust that they’d not tell other teachers.”

· “I wouldn’t want to tell guidance because they tell others.” 

· “Other teachers tell us about our problems. They stop us in the passageway and talk about them and you didn’t even know that they knew about your problems. I didn’t want to talk to them.”

· “Counsellors are confidential – guidance teachers are not. They say they are but they’re not. They’re gossips.”

· “Guidance teachers are not as approachable as they make out.”

2.12
At the same time these remarks were being made, two young people in one of the discussions dissented from the prevailing view saying that  guidance/ pupil support staff require to alert other teachers to their situations.

2.13
Staff members are frequently seen as being harassed. From experience young people said that teachers don’t have the time to spend listening to young people in-depth. One typical comment was:

· “They’re always so busy and so you don’t tell them.”

2.14
Intriguingly, a number of young people in our discussion alighted on the fact that guidance teachers were not trained counsellors. Representative comments included:

· “In any case guidance staff members are not trained in counselling skills”.

· “They’re not trained in counselling or skilled in dealing with these things.”

· “Guidance teachers haven’t got the training of a counsellor.”

· “You’d go to a counsellor rather than a guidance teacher. It’s their job. It’s not a guidance teacher’s job to be a counsellor.”

2.15
A counsellor was perceived too as providing a different type of service from that which a school nurse could provide:

· “I found myself wanting to speak to someone and I used to go and see the school nurse. But there so many other people waiting outside and everyone knew you were going. And you couldn’t talk for long enough because you knew other people were waiting”. 
What are the issues a Counsellor would be addressing?

2.16
Given that so many of the young people were definite about the need for a counsellor, we explored with them what issues they believed young people would be taking to a counsellor.

Referred to in each of the 6 settings:

· Bullying

· Family issues / problems at home

· Bereavement

· Relationship problems - Described as being: “Things like boyfriends and girlfriends. And groups – popular and unpopular.” “Trying to get involved with a cool crowd and being rejected. You become isolated.”

Referred to at least once:
· Exam stress 

· Self-harm 

· Eating disorders

· School stress

· Substance abuse

· Gambling

· Lack of confidence

· Moving from house to house (e.g. “If you’re parents are in the Army.”)

· Lack of attention

What is Required to Meet Your Needs?
2.17
When asked about the nature of the counselling service which should be provided for them, the young people consulted had a number of points to make.

2.18
Independence from the School and Confidentiality Guaranteed 

Establishing the service’s credentials by ensuring its independence from schools and giving a guarantee of confidentiality (with the understood exception of child protection matters) were prominent considerations for the young people. 

· “Having a counsellor will help our learning but it’s not about benefiting the school. It’s about being there for us. It’s about benefiting us not the school.”

· “If you get over the message that it is totally confidential then people would use it. We’d be worried about that. If you’d get to know the counsellor in PSE then you’d know that it is confidential.”

· “If they’re connected to the school you wouldn’t trust it.” 

· 25 out of 32 young pupils in one of the settings agreed with the statement: “I’d want to see someone who is independent of the school”.  The other 7 agreed with the statement: “I’d be more likely to talk to a teacher – someone who knows me”. (“Could you have a teacher trained as a counsellor?” said one in this latter group.)

· “Doing it in school is dodgy. It’s a lot more personal if it was outside school time.”

2.19
Importance of Getting to Know and Trust a Counsellor 
Trust - and the ways in which trust, respect and assurances of confidentiality could be tested and understood - is an issue which the young people focused on extensively. They made it clear that there had to be considerable emphasis on young people being given the opportunity to get to know and trust the counsellor before they went to see them. And as the following quotations show, they readily suggested ways in which this could be accomplished.

· “The whole idea of trust is important. You’re more likely to tell someone about your problems if you trust them.”

·  “It’s important you get to know them before you go and see them.”

· “Go into PSE classes and then everyone will get to know them. They’d be able to interact with them.”

· “You have to be known to have been helpful and to have worked successfully with others.”

·  “A counsellor shouldn’t say ‘trust me’ to us. Anyone who says that cannot be trusted.”

· “You want to gain our trust. You could do this by coming into the Drop-Zone at lunchtimes or by going into the library. A lot use the library.”

· “It would be good to be able to have informal chats with them before you went to see them. It would be helpful if the person was younger and didn’t look down on you. Not a person in a suit.” 

· “If you could see them outside their office that would help.”

· “If you had the crack with them that would be good.”

·  “We could be told more about counselling in PSE. We should be talking about counselling and what it is. We just hear: she had sex; she had kids; don’t do it. And it’s the same with drugs. All they can say is don’t do it. Then the next year we hear the same thing.”

2.20
Availability

Making the service as widely available as possible was a recurring theme in our discussions with the young people. This included not only availability during the school year but also in the holidays. This suggestion is a logical extension of the view many young people were articulating: i.e. that the service must primarily exist for their benefit rather than the schools benefit. Comments made about availability included the following: 

· “It should be constantly available and available right through the school.”

· “You cannot delay going to see a counsellor.”

· “If you have to make appointments then that would be difficult.”

· “You cannot limit people as to when a crisis can occur.”

· “Don’t restrict it just to school. Summer holidays are so long and if you’re having problems at home during the holidays who can you talk to?”

· “You should definitely have it in the holidays.”

· “You could have a person available as often as possible. You could start with 2 days a week and see what the demand is and then respond.”

One young person listening to the suggestions that a service be available 
throughout the year said: 

· “You have to be realistic about the money side of things and what it’s going to cost.”

2.21
Accessibility and Overcoming the Stigma Barrier to Access
Discussing how best to access the service led to the following suggestions - echoed by others: 

· “The best thing is to access it through the guidance teacher and make an appointment.”

· “We’d want to self-refer.”

· “You could arrange to see the counsellor via email or MSN.”

In discussing access the young people drew attention to the stigma barrier which they see as likely to prevent a significant number of young people from accessing the service. They came up with the following solutions to this problem:

· “If everyone saw a counsellor then everyone would be the same. There wouldn’t be any stigma. It’s difficult for many people to say you’re going to a counsellor.”

· “If it was advertised as something happening outside school there wouldn’t be the instant stigma.”

2.22
Group Counselling
Another way in which stigma could be countered and the counselling process made to seem ‘normal’ in the view of some was to take the route of group counselling. Three or four young people in one setting nodded in agreement with the following suggestion made by one of their number:

· “People often feel alone. What about group counselling? What about speaking to peers with the help of a counsellor? We’re much more likely to speak if we had a counsellor present - that would help.”

2.23
 Alternative Ways of Delivering a Counselling Service

Consideration was given to ways other than a one to one face to face encounter as a means of delivering a service. 

(i) Telephone and Text-based Service
The possibility of telephone (and text) counselling met with the following responses:

· “It’s a good idea. It’s secure and anonymous.” 
· “You could have a text service too.”
· “You could have the option of talking via telephone after you met someone face to face.”

· “It’s catered for already with Childline.” However another young person immediately added: “But Childline is not close by so people don’t use it.”

· “Telephone could work a bit. You could pick up from the tone of voice but it is still better face to face because by telephone you obviously cannot see people’s facial reactions.”

· “A telephone-based system could work if you get to know the person first.”

(ii) Internet-based Service 
It was clear that for a number of young people – but by no means all – that an internet-based service held a number of attractions. In our discussions we were informed that MSN Messenger is a medium with which many young people are very familiar and one of which they are making frequent use (often nightly). We were told:

· “It would be good to have an on-line service. It’s less embarrassing.”

· 9 out of 15 in one group said they would use a MSN Messenger-based service. The other 6 said they wouldn’t because: “You don’t get the tone and facial expressions or know if they’re interested.”

·  “A third-person basis would work because you’d have anonymity and a counsellor could suggest ways of addressing the problems you tell them about.”

· “An internet-based service would be a good idea as long as it was of a local kind.”

· One who wanted to use such a service said: “You’d have to have access to a computer in a private room and know it wasn’t being monitored because they’re being monitored currently.”

· “You’d have to make sure it was really secure and people could pretend to be someone other than who they are.”

· “Depending on the severity of the crises email might be too slow.”

·  “An on-line service would be impersonal and far less secure.”

· “But not everyone has email or access to a computer.”

(iii) Video-Conferencing as a Possibility
Video-conferencing as a form of delivery did not attract any young people at all. They said:

· “Using a camera like that would make me feel judged.” 

· No-one in a group of 32 young people liked the idea of having a video-conference session with a counsellor.

· “The video-conferencing thing seems too impersonal”

· “I’d prefer to see the person myself because it just isn’t the same.”

· “I’d feel more secure face to face.”

(iv) Having a Menu from which to select your favoured option 
Following a general discussion about the different ways in which counselling services could be provided (e.g. face to face;  MSN Messenger;  texting; email; web-based forums; groups; telephone; video-conferencing) one  young person said: 

· “It would be great to have a menu from which you could select the option that best suited you.”

2.24
The young people consulted were quick to point to the benefits they thought would arise from a quality counselling service:

· “I reckon everyone could benefit from it.”

· “You’d have happier people.”

· “Less disruption”

· “Come to school more.”

· “Progress in your work better.”

2.25
Were there any possible problems that could arise from having a counselling service? One group of young people was deeply concerned that the arrival of a counsellor would act as a ‘get out’ for the school – referring people to see a counsellor would become the preferred route for dealing with bullying when the school ought to be addressing what they saw as total failure of the anti-bullying strategy in the school. The following comment is representative of that discussion:

“What’s really needed is to tackle the problems that are causing grief. Most of the problems I can see come from bullying. What’s needed is to sort that out. You don’t want to get a counsellor to sort out bullying problems when the school should be sorting it out.” 

Indeed, amongst this group of pupils there was a real scepticism about whether any counselling service could work given what they perceived as being the ways things were malfunctioning within that school. 

In another setting one young person inserted the following comment:

“The only problem I can see is that guidance teachers may not have the same relationship with people if they were seeing a counsellor.”

One young person drew attention to what he saw as being the limits of the counselling process:

“It won’t stop family breakdown.”

SECTION 3: THE PERCEPTIONS OF STAFF AS TO THE NEED FOR A SERVICE AND HOW BEST THAT NEED MIGHT BE MET
Introduction
3.1
In the 6 schools we had group discussions with some 41 staff most of whom (38) were teachers involved in guidance/ pupil support. Apart from conversations with 4 of the Head Teachers, we met all other staff in a group setting. At these informal meetings, after thanking the staff for their willingness to meet with us, we explained the purpose of our visit. Jan then gave a presentation on her work discussing with the staff as she went how she delivered her counselling service. This proved a stimulating way to introduce the topic and ensured a shared understanding of what we were there to discuss. 

3.2
From there we moved to ask the same questions as we had asked of the young people:

(a) Is there a need for a school-based counselling service and if so, why and to what extent is it needed?

(b) What would be the best ways of providing a counselling service to meet these needs?

3.3
In presenting the results we are not mapping fully all the services which the schools either provide currently or to which they say they are currently connected. For example, staff at one school said there were between 50-60 organisations that they had connections with – but they still saw a clear gap which could be filled by a counsellor. 

3.4
The emphasis then in this report is on the gap and the description of that gap as explaining the staff’s understanding of the needs that exist and how these needs might best be met.

Is there a Need and if so, what Needs are to be Met?  
3.5
In each of the 6 schools, the staff identified a need for a service. In 5 out of the 6 schools the extent of the need was described in terms which indicated that there is a pent-up demand for a counselling service. And the problems being identified as facing young people and requiring the input of a counsellor are seen as increasing in complexity all the time. The following quotations give some indication of the breadth and depth of the needs: 

· “There’s a huge need here. Could you be here 5 days a week plus weekends and evenings?”

· “If there was a service in our school I’m absolutely certain it would be fully used. We have lots of pupils with major needs in the school who’d benefit from it.” “

· We have quite a few students who could benefit from this.” In this same school another staff member involved in pupil support said: “I think 10% right now would benefit from counselling right now.”

· “There are a lot of pupils with family issues. They’re struggling to cope in school or at home. Many families’ lives here are chaotic. School is a haven. There’s unemployment, alcohol and drug abuse. There are a lot of single parents and broken relationships. There a lot of young carers. There are a lot of complex family patterns.”

· “There are real issues with peer relationships. Bullying. Isolation. Social skills; making and sustaining friends.” 
· “It’s a viscous circle. I’m seeing the second generation coming along and there problems are worse and more complex than their parents had especially with drug issues. Then there’s the disruption for children of splits in the home.” 

·  “I agree with those who say that the problems at S1 are more complex than ever before.”

· “We need help for kids, especially teenage boys to cope with divorce. It’s a big issue.”

· “There are many pupils with behavioural issues. You could see that a lot of them would benefit from a counsellor.”

· “Big need for this in primary too because many arrive in secondary and have not had their needs considered before. A lot of problems are family ones and young people find this difficult to cope with. There are so many worries.”

· “Having worked in a large school for many years and having now worked in this small school I can tell you that in large school lots of children don’t get near the support they need. Here we have the opportunity to work with all children who need it and over a period of 5 years that turns into just about every child.” 

· “When can you start?”
3.6
In one school some concern was expressed that there were many agencies already at work within the school and it was said: 

· “We’re concerned about the potential overlap with other services. How would it link in with the people we’ve already got coming in like the school nurse, the pupil support teacher, the Mental Health worker and the Children’s Worker?”

What are the Gaps that a Counselling Service would fill?
3.7
Pupil Support/ Guidance Staff responded by saying of themselves that they cannot meet young people’s needs for counselling. Nor do they feel that existing external agencies are able to offer the support required to plug the gaps. In describing the gaps - and the reasons for these gaps – they said:


(a) We are not counsellors by profession:

· “We need someone with expertise - that’s the issue. I have done the Guidance and Counselling Certificate in Pastoral Care but I’m not a counsellor. This would be a brilliant addition to the services we offer.”

· “We’re not trained.”

(b) We are so busy we cannot spend the time that needs to be spent with individual young people requiring more intensive support:

· “So many kids could be turned around if we could get them early enough and be able to work intensively with them. But we can’t because we don’t have the time.”

· “We don’t have the time.”

· “We know that we are not addressing the needs. Our time is so constrained.”

(c) We are not independent from the school:

· “Having someone who’s not a teacher would be excellent. A lot of the children say they want to see someone independent.”

· “It’s like a snowball gathering momentum. More and more children are saying they want to see a counsellor.”

(d) We have difficulty in accessing the Department of Child & Family Psychiatry (DCFP) 

· “It would be great to get the next layer. We refer to DCFP and for months and months they’re on a waiting list. It’s extremely frustrating. We’re referring to Inverness of course and that’s not easy for people to get to either.”

· “It’s difficult to get access to DCFP. We’ve had children on the waiting list for a year.”

· “There’s a level of need below full referral to DCFP and above the need that we can meet and that’s the gap that needs to be filled.”

(e) Other agencies are unable to offer the support that is required:

· “The issues facing young people are growing but the Social Work Department has undergone lots of changes and we’re not getting the same support as we once did.”

· “We see our Primary Mental Health Worker and he’s excellent but he can’t do it all.”

Assessing the Nature of the Provision Required:
3.8
When we asked the question as to the level of service provision which was required to meet the needs identified, it became obvious that responses were initially being tempered by staff members thinking of what was likely to be seen as a realistic level of provision. 

3.9
Hence we pressed for an assessment of what people saw as being the true level of provision that was required – and asked them not to qualify their responses as to what they thought might be more likely to be provided. When we pursued that line, we started to receive assessments which typically leapt up.

· At 3 of the 6 schools we were told that a full-time counsellor was needed. Staff at these schools said: “Honestly, a counsellor could be employed here full-time.” “The ideal is 5 days a week, obviously.”

· 1 medium sized school said a counsellor would be required for least a day a week to begin with and that would be fully used 

· 1 small school said a weekly service would suffice. 

· At 1 school staff members quantified the level of need for a counsellor as being variously between 3 and 9 pupils – hence this would require only occasional visit according to the demand that existed at any one time.

3.10
There was recognition too that young people’s needs were not confined to when school was in session. Staff said: 

· “Weekends are a problem. Crises often arise then.”

·  “Summers are difficult too for children if problems with parents get worse then.”

3.11
Staff strongly emphasised that in establishing in a service there had to be guarantees given that it would be regular, reliable – and sustained. They commented:
· “We wouldn’t want something that started and then it disappeared. It’s most annoying when that happens and we’ve had it happen to us. We want continuity and certainty that the project is going to be there.”

· “You need continuity and certainty. You cannot have an irregular and unreliable service. And we don’t want a pilot.”

3.12
Staff members commented on the requirement for a counsellor who would have a high-quality relationship with their Pupil Support Teams and with other personnel involved with the school. They also want as a counsellor someone who could contribute significantly to the development of Pupil Support Teams by providing additional training. They said:
· “We’d want someone who fitted in with our team.”

· “As a school we have links with 50-60 organisations there are lots of resources available for any counsellor to access.”

·  “There would be scope for the counsellor to be involved in training and supporting the Pupil Support Team.” 

· “Dedicated training as part of Continuing Professional Development practice would be excellent.”

3.13
In looking at the ways in which the counsellor could gain the trust of the young people staff members said:

· “To get a counsellor known we’d do what we do with other people and that’s to get them to come into a class and introduce them as part of the curriculum.”

3.14
What of making use of other technology? 

· “You need a dual approach. As well as the face to face counselling to get the less visible and the most solitary you could have an on-line service. Or a telephone and texting service.”

But of video-conferencing it was said: 

· “Video-conference is too impersonal.”

3.15
In our discussion with them, the principal problems that staff members foresaw in developing a service were firstly, identifying where the funds would come from to develop and sustain a service and secondly, whether there would be sufficient qualified counsellors to fill any posts created.   

SECTION 4: CONCLUSIONS 
4.1
There is an urgent need to establish in Highland secondary schools a high-quality, responsive, regular, reliable and sustainable counselling service available to young people where they are at, in ways with which they are comfortable that enables them to address effectively the problems they are confronting in their lives.

4.2
From amongst the young people interviewed there came a sense that the level of pent-up demand for a counselling service was high – and in some settings, very high. Indeed the young people conveyed the strong impression that many of those whom they knew were holding on to a store of problems for which they could find no person – especially no adults - with whom they could discuss what they were confronting. If anyone was likely to hear of their problems it was their friends. As a number of young people themselves commented, they, as friends, felt limited in what they could offer because they were not equipped to deal with complex issues in a person’s life. 

4.3
The responses from staff members conveyed – generally speaking – that same sense of a level of unmet need of considerable proportions. Again, the impression conveyed was one of at times being nearly overwhelmed by the knowledge that the young people in their pastoral care could not receive the intensive support that they needed. 
4.4
The sense gained from those who have been involved in guidance for many years (in some cases they are witnessing the arrival of a second generation of pupils) is that the problems with which young people are contending are increasing in complexity. 

4.5
Additionally, the problems are impacting on the young people at earlier and earlier ages. We witnessed concern being expressed in more than one setting for the need for a counselling service for pupils in primary schools. More and more young people arriving in S1 are identified as having an immediate need to receive counselling support to enable them to address issues in their lives that have frequently been affecting them for a number of years. 

4.6
It was intriguing to see that both the young people and the staff members were able to identify 3 common reasons why existing pupil support/ guidance teams could not offer the level of support that young people required. Both groupings said staff members in these teams were not trained as counsellors, they were too busy meeting the demands of their job, and they were not independent of the school. 

4.7
In our investigation we saw that young people and staff were tending to operate with two different understandings of what constituted confidentiality. This absence of a shared understanding meant that, in what appears to be a significant number of cases, pupils were not informing staff of major problems in their lives because they feared that what they would impart would be broadcast to other people - primarily other teachers - whom they felt should not know about the problems that they were having. It ought to be stressed that the young people’s complaints about breaches of confidentiality were not about child protection issues but about the broadcasting of information to other people without their consent. The consequence of this is that trust is eroded.
What are the critical features of a required Counselling Service in Schools? 

4.8
This is not intended to read as being anything like an Operational Policy for a Service. Rather it is about highlighting the main themes which have emerged from our investigation and identifying these as principles which ought to govern the policies and practices of a counselling service.
4.9
Geared for the benefit of the young people themselves – and not seen as being primarily for the benefit of the school. It is not about identifying the service as meeting an Attainment Agenda but as meeting the pastoral care needs of young people. 
4.10
Independent of the school. While establishing and maintaining excellent relationships with the Pupil Support/ Guidance Teams any counselling service needs to have an independence from the school in which it is provided. And this needs to be made clear to all young people for the credibility of the service rests in significant measure on it being seen as having that independence.

4.11
Confidentiality. This is a key point which cannot be over-stressed. And it is crucial that all parties involved, pupils, counsellor, staff, and the parents of the children in the school (in a general rather than in a specific way) have a shared understanding of what is meant by confidentiality. 
4.12
Establishing and retaining the trust of the young people.  Linked to confidentiality but worth noting on its own is that the process of establishing a high-quality service requires that adequate time be given to a counsellor to become known by the pupils in the school. This can be accomplished through PSE classes and by the other means identified earlier in the report. This is something which ought to be seen as an on-going part of a counsellor’s remit and not simply a matter for the first period of a counsellor’s involvement with a school.
4.13
Avoidance of any form of collusion. A service must not collude with any school that would seek to use it as a misguided way of dealing with problems that ought to be responded to in other ways. 

4.14
Establishing and retaining the trust of staff especially those involved in pupil support and in the management of the school. Having a mutual respect and understanding of the different roles being played is crucial to the successfully functioning of a counselling service within the school setting. There may well be matters emerging from the counselling process which require a counsellor to draw attention to the need for the school management and staff to address these issues.  
4.15
Ensuring the service is regular, reliable and one which will be sustained and not limited to short-term project funding. People indicated that they did not want a measure which was introduced for the short term only with no guarantees of being sustained. They were convinced that the need was clear and a service needed to be created which was present for the longer term.
4.16
Responsive to where young people are at and in particular, being prepared to be adaptable to choose mediums with which they are comfortable. Face to face, one to one counselling was seen by the majority of people (young people and staff) as the preferred option. But a significant minority of pupils wanted other ways of interacting with a counsellor. This is the MENU approach where, ideally, young people would be able to select an option which suits them as individuals from a range of forms of communication. Included in this are the following: telephone and texting; use of MSN Messenger (a crucial medium for many young people); email; and forums on websites. For some young people the selection of one of these forms of communication will be a precursor to face to face work. For others this might be the preferred mode throughout the process. 

4.17
Consideration ought to be given to encouraging self-referral. There is a grave difficulty if access to a service is through a gate-keeper who is not trusted by the young person. Effectively then that young person will not have access to the counselling service. If a counsellor becomes known to the young people through PSE classes etc then the prospect of being able to make that direct approach is likely to seem far less daunting. Ordinarily it may be that referrals come through Pupil Support/ Guidance Team members but that process should not preclude young people being able to reach for the service themselves. This in itself would show that the service is independent from the school and that it exists primarily for the benefit of young people.

4.18
Accessing the service outside school sessions. Again young people and a number of staff members were keen that access should not be limited to times when school is in session. Particular mention was made of holidays – especially the length of the summer break - but also of weekends as times when problems can mount and young people may be desperate to speak with a counsellor. Web-based and/ or telephone-based counselling services offer a partial, potential solution to this difficulty.  

4.19
Recommended ratio of client contact to non-client contact time: It must be remembered too that the recommended ratio of client contact to non-client contact time for a schools counsellor is 66:33 (see Mick Cooper, ‘Counselling in Schools Project Evaluation Report’ Counselling Unit, University of Strathclyde, 2004). This level of non-client contact time is essential for tasks such as supervision, administration, liaison, and professional development.
4.20
Note re Qualifications of Counsellors: It is assumed in all of the above that the qualifications of any counsellors employed whether in a face to face capacity, or via electronic media etc, will be of the highest standard. 
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